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EXECUTIVE SUMMARY 
 

The baseline survey was conducted in 7 Union Councils (UCs) of Buner (Totalai, Kawga, Rega, 

Norezai, Chinglai, Amazai, Ghurgushto) with the fundamental objective being to assess the 

educational infrastructure and learning atmosphere of the region after the military operation and 

also to streamline the willingness of the stakeholders towards new initiatives. More specifically, 

the report provides data and in depth analysis on the schools, teachers, Parent Teacher Councils 

and communities regarding the existing infrastructure and the prevalent perceptions of different 

stakeholders regarding education. This includes the physical and psychological environment of 

classrooms, enrollment and promotion rates, stakeholders‟ willingness towards education, 

parents‟ attitudes and beliefs and other important factors affecting the quality of education in the 

District Buner. The analysis will also focus on the gender gaps and a few suggestions as to how 

to overcome them. 

The baseline was conducted in 140 (118 boys and 22 girls) government schools in the 7 UCs. Since 

similar interventions were to be carried out in all of the 140 schools, the sample size could not be divided 

into different groups for differential interventions.  

220 households were also selected randomly for the survey from only 5 UCs: Totalai, Norezai, Chinglai, 

Ghurgushto and Rega. The areas of Amazai and Kawga not only had a difficult terrain for travelling, the 

houses were more scattered and hence given the human resource and financial constraints, conducting 

household surveys in these regions was not feasible. Another reason for conducting the household surveys 

in only 5 UCs is that in Amazai and Kawga, our sample size (and hence the schools in which we had our 

intervention) did not include all schools in the Union Council, which would have prevented us from 

drawing a complete picture of education in the UC.  

The study questionnaire was quite comprehensive and designed in a simple language that could easily be 

understood by data collectors & study subjects. The questionnaire was developed in English language, but 

the enumerators were properly trained to use it in the Pushto language. It includes all the questions related 

to Project Objectives. Two major tools that were used were the following: 

 School Profile: 

 School Record/Information 

 Teacher‟s Profile 

 Grade Wise Enrollment 

 School Facilities 

 Classroom Facilities and Observation 

 Parent Teacher Council profile 

 Visits of Education Department 

 Household Profile 

 Household Roster 

 Educational Status of Members 

 Parent‟s Attitudes and Beliefs 
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The total enrollment in the 140 schools was found to be 30,070 out of which 18,602 were boys and 

11, 468 girls. The difference was noted to be not that high considering that the number of boys‟ schools 

surveyed far exceeded the number of girl schools. Analysis of the UC wise enrollment showed that the 

enrollment in Ghurgushto, Chinglai and Totalai far exceeded the others.  

Analyses of teachers‟ profile show us that the allocation of teachers to primary schools needs to be 

rationalized. Currently, there is high variance of student to teacher ratios; where some schools are having 

ratios as low as 10:1 while other have high ratios around 200:1. UC-wise analysis of the ratios show that 

the situation is worst in Ghurgushto, Chinglai and Amazai, where the median student to teacher ratio is 

approximately 70:1, 75:1 and 50:1 respectively. Highest ratios were found in the Ghurgushto and 

Chinglai where in certain schools the ratio was near to 200 students per teacher.  

There is a gender gap between the qualifications of teachers. Male teachers seem to be more qualified as 

compared to female teachers. 34.6% male teachers had a Masters Qualification whereas only 5.2% female 

teachers have such qualification. Similarly, 30.4% female teachers had no professional qualifications 

compared to only 5.5% male teachers. The male teachers are also more experienced as compared to 

females as around 32% of the male teachers have an experience of more than 20 years. On the other hand, 

23.5% of the female teachers have an experience of less than 5 and 25.2% have an experience of less than 

9 years.  

The salary of teachers seems to be highly correlated with the number of years of experience.  The 

correlation coefficient is around .86, meaning that the salaries are only linked to years of experience 

rather than an accountability system in place.  

Most schools were found have inadequate and poor school facilities. 42% of the schools did not 

either have a facility of clean drinking water or the facility was found to be non-functional. 40% 

of the schools did not have electricity. The toiletry situation was the worst where 26.4% of the 

schools had no toilets. In the rest of the 103 schools, there were only 339 toilets. What is more 

shocking is that almost 49% of these toilets are only being used by the staff and entry of students 

is not allowed. Only 18.6% of the schools had a playground where children could play and 

develop their motor skills. 

The situation inside classrooms was as abject as the school infrastructure. A classroom was 

defined as any particular area where children were studying in congregation. For example, if two 

different grades were studying in the same veranda, the veranda would be considered as 1 classroom. 

Following this definition, a survey was done in 980 indoor classrooms (classrooms having walls 

and a ceiling) and 520 outdoor classrooms. There was only 1 desk per every 6 classroom. Most 

of the schools had no benches or seats for students to sit on. On average, there are only 5 floor 

mats per school, meaning seating arrangement for only 20-30 children. Learning aid material 

(now increasingly gaining its importance as a necessary tool for learning) was hardly found in 

any of the schools. The only positive aspect of the classrooms was the architecture of the school 

buildings. Although, the number of classrooms was obviously insufficient, most classrooms had 

enough light for children to study easily and big windows provided constant ventilation.   
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Functionality of PTCs was a major part of the survey, since PTCs were formulated as a mode to 

change the education environment in schools. PTCs had been formed in 136 of the 140 schools, 

where in 4 schools no formal councils had been established. On an average there were 7-8 

members per PTC and in total 1046 individuals.   

 

Budgeting of PTCs was found to be the most deficient aspect of the PTCs. Firstly, most of the 

PTCs were not sure as to the exact amount of capital the PTCs were supposed to get annually. A 

more sorry state was found in the total budget received by the PTCs over a few years. In the year 2011, 

only Rs.42, 8970 were given to 136 PTCs at an average of Rs.3064.071 per PTC. The reality however is 

even graver than the figures here suggest. 9 PTCs received no funding this year, 16 received less than Rs. 

1000 and 20 PTCs currently had less than Rs2000.  

On their own, PTCs were conducting regular meetings where different school agenda were discussed; 

however the materialization of their meetings is yet to be seen.  

A household survey was conducted in the 5UCs of Buner: Totalai, Chinglai, Ghurgushto, Norizai 

and Rega. A household was defined to be comprised of people using the same kitchen. Hence 

any two families who were sharing a kitchen were considered as one household. It was initially 

planned to do conduct 220 households but due to some unforeseen hurdles, only 213 households 

were completed.  

The selection of the households for the survey was done is two phases, both involving 

randomization so as to reduce any bias in the data collected. Detailed data was collected for 1667 

individuals and the average number of family members per household was found to be 8. 

Age wise grouping of individuals provided us with an insight on the fertility rates of the 

households. The total number of individuals less than 4 years of age is approximately 3 times 

lesser than the age range directly above it. This data is a reflection in the decrease of fertility rate 

and perhaps a positive outcome of education and advocacy services rendered by various 

organizations and the government department.  

Education status of children was also measured. 687 children (79.3%) were found to be currently 

enrolled in different schooling systems (formal and/or informal). Out of this, 410 were males and 

277 were females. 8.9 % of the children were those who had dropped out of schools and 11.8% 

of the children had never enrolled themselves in schools. Since the selection of households was 

done through schools, these figures have a positive bias towards currently enrolled. The reality of 

households which do not have children enrolled in schools might have been different. 

The drop out and never enrolled rates of females slightly exceeds those of males. Meanwhile, for 

both the genders, the maximum number of drop outs was observed in grade 5. This is because 

not only are there few opportunities for children to continue their education, most parents want 

their children to start earning and contribute in the households income.  

 

 The reasons for drop out and never enrolled were also investigated. Majority of the girls (34%) 

drop out of schools because either the distance of schools from their houses is great or there is 
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lack of facilities in schools. These figures suggest that there is some demand for female 

education present which can be tapped into by providing building more schools and providing 

better schooling facilities.   

 

Attitudes of parents (main decision makers of the educational career of a child) are also gauged 

by using opinionated questions. Majority of the parents, although realizing that education is the 

right of boys as much as it is the right of girls, few of them believe that providing education to 

girls will make any significant difference in their lives. 49% said that educating girls will not 

make any difference, where as 45% said they did not know if any change would be created or 

not. 

 

When parents were asked about whether they thought education had a priority over work, 51 % 

said that to work was more important than to go to school whereas 19% said they did not know. 

This fact highlights the myopic view of parents who either ignore or are unaware about the long 

term benefits of children through education.  

A more in depth analysis including the learning levels of children in our target schools, the 

learning levels of private schools in the area and the factors influencing these levels is currently 

being undertaken. This work will be published in the form of a “Status of Education in Buner 

Report”.  
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Introduction 

District Buner is one of the underdeveloped districts in NWFP comprised of six tehsils and 27 

union councils (UCs) with a total geographic area of 1,865 square kilometers.Based on the 1998 

Population Census, its population was 506,048 individuals with a density of 271 people per 

square kilometer.In April 2009, Taliban militants from the neighboring district of Swat seized 

control of Buner after a fiercely fought conflict with local residents. Almost a month later, the 

army intervened to oust the militants from the district. This led to the displacement of nearly 

66,500 families, predominantly to neighboring Mardan and Swabi districts. Occupation by the 

militants ended at the end of May 2009 when approximately 80-90 percent of the geographical 

area was freed from their control. Although militants were pushed back from most parts of Buner 

(predominantly the plains and the mountains, as well as adjoining Swabi and Mardan districts), 

they continue to reside in some mountain tops north of Daggar, the district headquarter. These 

areas continue to pose security risks to the local population as well as outsiders visiting the 

district. 

Buner has a high dropout rate ranging from 38 to 43% whereas the gross enrolment ratio is also 

quite low at 75%. Likewise, there are significant variations in school enrolment among boys and 

girls (5-18 years). Nearly 41 percent of girls have been enrolled in school, since their families‟ 

return after the conflict, compared to over 59 percent of boys. Besides cultural norms, the 

disparity in education provision is high:  there are 433 primary schools for boys compared to 157 

for girls, 48 middle schools for boys and 22 for girls, and 41 high schools for boys and 16 for 

girls. 

The passage of the 18
th

 constitutional amendment has resulted in education being effectively 

been devolved to the provincial level.  The development means that the onus of “fixing” 

education now falls squarely on the shoulders of the provincial education departments and more 

so, on the provincial assembly and the elected provincial governments.   

Khyber Pakhtunkhwa has made considerable headway in the education sector as it has 

formulated a sector plan and all the financing and innovative approaches to change have to be 

linked through the plan. In March 2011, the KPK Provincial Cabinet took a phenomenal step by 

approving a plan for the promotion of local languages in KPK province. Pashto language will be 

compulsory from Kindergarten till Secondary School Level in the year 2011-2012. 

There is even more readiness in the province for further improvements of the working of its 

various departments and especially innovation in implementation and especially introducing the 

Interactive teaching and learning methodology  alongside the principles of child friendly schools. 

Alongside the formulation of the sector plan and strong department of education at KPK, there is 

a strong political will amongst the provincial leadership for making education sector better. It is 

an opportunity that need to be ceased and collaboration with the public sector strengthened. 
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Quality of education is increasingly becoming an area of concern for the reason. The following 

points are some of the rudimentary challenges as envisaged in the KPK education sector plan: 

 Overcrowding particularly in classrooms for the early childhood education years, 

that is kachi and Class 1, leading to high dropout; 

 Non-availability of qualified teachers in rural areas; 

 Poor teaching-learning condition,; 

 Poor quality of teachers training program 

 Weak commitment of community to further develop education in their respective 

areas due to illiteracy.  

 Weak institutional capacity and management of the institutions 

 

 

The educational setup must be revamped, as education is a vital tool for protecting children in 

such emergencies. Schools can form an excellent channel for teaching new skills and values, 

such as peace, tolerance, conflict resolution, democracy, environmental conservation etc.  

 

Presence of adequate political commitment and stronger management are imperative to change 

the public schooling system. Better physical infrastructure and other school facilities need to be 

provided. The most alarming aspect of quality of education is that the vast majority of learners 

produced by the system do not possess preliminary reading and writing skills. Age-old teaching 

and learning methodologies which seem to be the norm in these classrooms (with children living 

under the fear of corporal punishment) need to be substituted with more effective child 

interactive teaching methodologies. The classrooms are dull and dreary discouraging creative 

thinking and democratic values. 

 

Especially worrying is the lack of parental and community participation in schools. Schools 

function in isolation sometimes explicitly forbidding parental and community involvement. This 

has culminated in a situation where we are now faced with dropout rates of up to 40% and a 

pitifully low survival rate of 70% at the primary school level. 
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Methodology 

Objectives of the Survey: 

Basic objective of baseline survey in the targeted communities was to assess the educational 

infrastructure and learning atmosphere after the military operation and the willingness of the 

stakeholders towards new initiatives. 

Broadly, the baseline will provide data and analysis on schools, teachers, Parent Teacher 

Councils and communities regarding the existing infrastructure and the prevalent perceptions of 

different stakeholders regarding education. This includes the physical and psychological 

environment of classrooms, enrollment and promotion rates, stakeholder‟s willingness towards 

education, parents‟ attitudes and beliefs and other important factors affecting the quality of 

education in the District Buner.  

Material and Method: 

The baseline survey methodology focused on collecting information from primary and secondary sources, 

with considerable focus on the former. 2 questionnaires were developed for the data collection: 1) School 

Profile and 2) Household Profile. Both these questionnaires were developed after extensive secondary 

research on the district of Buner. The tools were comprehensive and all enumerators were given 1 day 

rigorous training so as to improve the efficacy of the questionnaires.  

Much focus was paid on collecting robust quantitative data. This greatly reduced errors during analysis. 

However, where need arose, qualitative data was collected as well.  

Study Population: 

The baseline was conducted in 140 schools in the 7 UCs of district Buner forming the sample size for the 

survey. Since similar interventions were to be carried out in all of the 140 schools, the sample size could 

not be divided into different groups.  

220 households were also selected for the survey from only 5 UCs: Totalai, Norezai, Chinglai, 

Ghurgushto and Rega. The areas of Amazai and Kawga not only had a difficult terrain for travelling, the 

houses were more scattered and hence given the human resource and financial constraints, conducting 

household surveys in these regions was not feasible. However it is assumed that the 220 households are a 

representative sample of the entire District.  

To ensure the authenticity of the data collected, the selection of households was done on a random basis. 

The final selection of the households was done in 2 steps. 

In the first step, the villages were selected for the household. Since most of the villages had exactly 1 

school, schools were made the unit of selection. 50 % of schools from each UC were randomly selected.  

For example in the UC of Totalai where there are a total of 16 schools, 8 schools were randomly selected 
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and a household survey was conducted in the village where the school was located.  Similar procedure 

was followed in the rest of the UCs.  

In the second step, Households were to be selected. During the school survey of the selected schools, the 

survey team randomly selected 5 children from the grade 4 and then a visit was made to the households of 

each of the selected children. The selection was done such that every fifth child was selected. In case the 

total number of children in the fourth class was less than 20, the counting of children would resume from 

the start. In schools where the 4
th
 Class was found to be absent, selection was done from grade3.  

Study Period: 

Collection of the secondary data was initiated before the start of the actual survey and the information 

collected was used in the formation of the questionnaire for primary data collection.  

After the tool had been prepared, the enumerators were trained on the questionnaires on 24
th
 November, 

2011 and the baseline survey was started on the 28
th
 November, 2011. The survey continued for 20 

working days and ended on the 22
nd

 December 2011. On an average 5-7 schools and 10 households were 

surveyed per day. 

Study Tools: 

The study questionnaire was quite comprehensive and designed in a simple language that can easily be 

understood by data collectors & study subjects. The questionnaire was developed in English language and 

it includes all the questions related to Project Objectives. 2 major tools that were used were the following: 

 School Profile: 

 School Record/Information 

 Teacher‟s Profile 

 Grade Wise Enrollment 

 School Facilities 

 Classroom Facilities and Observation 

 Parent Teacher Council profile 

 Visits of Education Department 

 Household Profile 

 Household Roster 

 Educational Status of Members 

 Parent‟s Attitudes and Beliefs 

 

 

Training of Interviewers and Supervisors: 

One day training was conducted for interviewers and supervisors about the concepts and 

definitions behind the questions, the methodology of selection of household and the respondent, 

and the techniques of interviewing. The objectives of the training was to reinforce the 
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understanding of the field surveyors required for maintaining quality and to keep uniformity in 

collection of data.  

 

 

Data Entry and Analysis Plan 

Data processing was started from the field level with the checking of the questionnaires.Each 

team supervisor carried out on the spot checks, and did preliminary editing of the 

questionnaire.Editing instructions were provided to the team leaders, andemphasis was laid on 

the importance of completing each questionnaire.  

 

School profile and Household data has been entered through SPSS and Microsoft Excel. All the 

data is reviewed and analyzed on SPSS version 8.0, STATA and excel then tabulation and 

graphs are developed and report writing process is done by Monitoring & Evaluation Specialist 

at CGN-P Head office. 

Quality control  

 
During the entire study process, the quality control was ensured. Great efforts were put in the 

development & designing of questionnaire by cross-checking it for logical sequence & consistency. The 

data was collected by trained and qualified staff. The principal investigator was ensured the quality of 

data collection by doing random visit to the sites of data collection to check whether the questionnaires 

are filled properly or not. 
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School Survey 

A school survey was conducted in all of the 140 targeted primary schools in the 7 UCs of the District 

Buner, forming the nucleus of the survey. The final selection of UCs was done by the provincial 

government, after consultation with CGN-P. CGN-P had previous experience of working in the district of 

Buner, and hence suggested UCs where they felt they would be effectively able to implement their 

interventions and achieve their proposed targets given the logistical, financial and time constraints.  

Similarly, the selection of schools was the prerogative of the Provincial Government and not CGN-P, and 

hence any biasness in the sample is exogenous. However, in 5 of the 7 UCs, all of the schools were 

included in the survey and hence this report provides a comprehensive situation study of those regions.  

The School Survey was divided into 7 sections; School Profile, Teacher‟s Profile, Grade-Wise 

Enrollment, School Facilities, Classroom Information, Parent Teacher Council and Visits of Education 

Department. Each section was painstakingly designed to review the different aspects of a school, all 

contributing to ensure quality education for children. 

 

Section 1: School Profile 

1.1 Number of schools 

UC 
Gender 

Total Boys Girls 

 Amazai 40 14 40 

Chinglai 12 4 16 

Ghurgushto 15 6 21 

Kawga 15 7 15 

Norezai 12 4 16 

Rega 10 4 14 

Totalai 14 4 18 

Total 118 22 140 

 

The table above illustrates the division of schools according the UCs. It further gives information 

regarding the gender wise schools covered for the school survey. In the UC of Chinglai, Ghurgushto, 

Norezai, Rega and Totalai, all of the government primary schools physically existing were included in the 

survey. Hence any significant variance in the total number of schools selected UC-wise for the survey is 

not due to any bias. In the UC Amazai, a total of 40 boy‟s schools were chosen by the Provincial 

Government out of a total of 58 schools. Unfortunately, no girl‟s school was selected. Similarly, in 

Kawga, 15 boy‟s schools were selected out of a total of 22 government primary schools.  

All in all, 118 boys and only 22 girls‟ primary schools were surveyed for the baseline. The number which 

seems to be skewed towards boy‟s schools is due to the absence of girls schools in the region. As 

mentioned earlier, all of the 22 Girls primary schools in 5 out of 7 regions were included in the survey. 
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Only 14 girl‟s primary schools in Amazai and 7 Girls primary schools in Kawga were left out. This result 

demonstrates that in these regions more emphasis in paid towards boy‟s education rather than girls. Since 

both demand and supply factors are at play causing this inequality, this fact highlights the importance and 

urgency required towards changing the current scenario. 

 

UC GPS GGPS GMPS GPMS Total 

Totalai 11 4 2 1 18 

Chinglai 10 4 2 0 16 

Ghurgushto 13 6 0 1 20 

Kawga 14 0 1 0 15 

Rega 14 0 1 0 15 

Norezai 10 3 3 0 16 

Amazai 40 0 0 0 40 

Total 112 17 9 2 140 

 

1.2 Enrollment 

The most crucial data acquired during the baseline survey was the total number of students currently 

enrolled in the 140 schools of the district Buner.  

Total Enrollment (October, 2011) 

 
  M F Total 

 Totalai 2504 2671 5175 

 Chinglai 2650 2159 4809 

 Ghurgushto 3164 2819 5983 

 Kawga 3106 375 3481 

 Rega 1996 1569 3565 

 Norezai 1866 1082 2948 

 Amazai 3316 793 4109 

 Total 18602 11468 30070 

   

Table above shows the current enrollment in 140 government primary school. The total enrollment is 

found to be 30,070 comprising of 18, 602 boys and 11, 468 girls. The total number of boys is 

understandably greater than girls, however the difference is not as much as one would expect considering 

that there were 118 boy schools and only 22 girl schools. The results demonstrate that on an average there 

are 132 boys in a boy school and 521girls in a girl schools. These figures are however not true since many 

girls were also studying in boy‟s schools as evidenced by the fact that there are 793 girls studying in the 

40 Boy‟s school of Amazai and 375 girls are enrolled in 15 boys‟ schools of Kawga. Hence the total 

number of girls studying in girl‟s school would be perhaps lesser or equal to that of boys.  
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UC Schools Enrollment 
student per 
school 

Totalai 11 5175 470.45 

Chinglai 10 4809 480.90 

Ghurgushto 13 5983 460.23 

Kawga 14 3481 248.64 

Rega 14 3565 254.64 

Norezai 10 2948 294.80 

Amazai 40 4109 102.73 
 

The table above provides us with the enrollment in each school UC wise. According to the data above, the 

data could be divided into 3 groups. The first group would comprise of UC Totalai, Chinglai and 

Ghurgushto where the student per school is between 460 to480. Kawga, Rega and Norezai would form 

the third group where the enrollment is above 250 but below 300. Amazai stands out from the rest of the 

UC in the sense that there are only 102 students per school. This data could be a direct reflection of the 

population of each area. This information will be used again in section 2.2 where we will scrutinize the 

number of students with respect to the teacher-student ratio.  

 

1.2.3 Grade Wise Enrollment 

The following graph shows the grade-wise enrollment in all of the 140 schools. Maximum enrollment is 

taking place in the kachi class for both males and females. The graph then follows a downward trend for 

all the classes. The total enrollment however, becomes steadier for the grades 3, 4 and 5 where it is 

around 4000. However, if we look at the rates of gender wise enrollment, the enrollment of girls decreases 

exponentially as the grade levels increase, whereas on the other hand, the enrollment of boys decrease till 

grade 3 and then there is a slight rise in the total enrollment. The decrease in enrollment of girls is what 

was expected as more adults do not prefer their daughters to continue studies after a certain period.  

On the other hand, there is a certain anomaly witnessed in the grade wise enrollment of boys. The 

increase in the enrollment at grade 5 is deviant from the general downward trend. One plausible reason 

behind this could be that because of the absence of secondary schools in the regions, parents and children 

prefer to stay back in the primary schools due to lack of other options. Since a child cannot continue his 

studies further, the school retains a child in grade 5. Other than this, it should be the responsibility of all 

stakeholders to look for plausible solution to turn the downward trend or at least slow down the 

deceleration rate.  
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1.3 school information 

The paragraphs below provide us with other school information collected for this section: 

1) Medium of Instruction: 

As expected, in majority of the schools Pashto was used as the medium of instruction. In 3 schools 

Urdu and only 1 school had English as its medium of instruction.  

 
 

2) Number of classrooms and teachers: 
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UC Name 

# of 
Schools # of 

classrooms 

Avg. # of 
classroom 
per school.  

# of 
teachers 

Totalai 14 74 5.28 115 

Chinglai 16 53 3.31 63 

Ghurgushto 21 86 4.1 83 

Kawga 15 60 4 81 

Rega 14 54 3.86 75 

Norezai 16 59 3.68 75 

Amazai 40 109 2.72 82 

Total 140 495 3.53 574 

 

The table above shows the total number of classrooms in each UC along with the total number of schools 

in the region. The average number of classroom per school can be roughly estimated to be 3-4. However, 

the average grows to greater than 5 in the area of Totalai and decreases to less than three in Amazai. 

Again, this data reflects that Amazai, which is the farthest UC from the main city, has lesser provision of 

classrooms as compared to Totalai.Similarly, the total number of teachers is greatest in the Totalai-115. 

The rest of the division is displayed in the 5
th
 column. A more in depth analyses of teachers and 

classrooms has been done in the later sections of the report.  
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Section 2: Teacher’s Profile 

Every child needs a role model, someone he looks up to and aspires to become, and after his parents, he 

finds a role model in his teachers. Hence it is very essential to know the quality of teachers present in the 

schools, for the child is but a personification of the attributes of a teacher.  

This section focused on collecting detailed information of all teachers across 140 schools. To assess the 

quality of teachers, different indicators were used such as qualification, trainings received and experience. 

The following sections will give provide us with an analysis of the data collected.  

2.1 Total Number of teachers 

  

# of 
schools 

Class teacher 
  Head Teacher 

Total Male Female Male Female 
Amazai 40 42 0 40 0 82 
Chinglai 12 31 16 12 4 63 
Ghurgushto 15 44 18 15 6 83 
Kawga 15 66 0 15 0 81 
Norezai 12 47 12 13 3 75 
Rega 10 46 15 10 4 75 
Totalai 14 65 33 13 4 115 

Total  341 94 118 21 574 

 

 

      

The table above shows the division of teachers across different UCs. There were a total o 574 teachers, 

459 males and 115 female teachers. The teachers are further categorized into „Head teacher‟ and „Class 

teachers‟. There were a total of 435 Class teachers and 139 Head teachers.  

2.2 Student-Teacher Ratio 

The student-teacher ratio was one key aspect of the survey. There is a widely accepted notion that the 

lower the student to teacher ratio the better is the learning outcomes of children. The underline logic is 

very simple, lower student-teacher ratio means more time a particular teacher can spend with each 

individual student and the better care he/she receives. Unfortunately, due to lack of human resource, the 

government has set a very low bar regarding this issue, one teacher per every 40 students. What is even 

more shocking is that reality is even worse than the policy. The following graph is a cumulative frequency 

graph for the 140 schools. The ratio has been determined by dividing the total number of children in each 

school by the total number of teachers.  Y-axis displays the ratios (for example a point 50 means a ratio of 

50 students per 1 teacher) andthe X-axis the number of schools.  
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The graph above illustrates that there is a very high variance between the student-teacher ratios across the 

140 schools. The ratio goes to as low as 10-15 students and as high as 200 students per one teacher. The 

median value is around 50: 1. This means that half of the schools lie at around or below this region. In the 

3
rd

 quartile the ratio is around 60 students per teacher. According to government policy, student-teacher 

ratio in no school should be greater than 40:1. This case was only observed in around 40 of the 140 

schools, a clear indication of the government failing to implement its policies (the upward nature of the 

graph is itself a failure of the government). Ideally, where the student ratio is less than 40, the teachers 

should be transferred to other schools where the ratio is greater than 40 so that the graph has a flatter 

slope. However, it is also observed that given the total number of teachers against the total number of 

enrollment, the best ratio which can be achieved in all schools would be approximately 52:1 (total 

students divided by total teachers). 

The graph above tells us the story of the student to teacher ratios across the 140 schools. However, the 

ratios might differ across UCs; in one UC most of the schools have better ratios while in other UCs the 

situation may be much worse. To verify this analysis, 7 different cumulative frequency graphs have been 

plotted individually for all of the 7 UCs.  
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The y-axis is used as the same as the previous graph however the x-axis have been changed to 

percentages since the total number of schools differs from one UC to another. In the areas of Totalai, 

Norezai, Rega, Kawga and Amazai the median seems to be around 50 or below. In Amazai, the above 

25% quartile, the ratio increases to beyond 60: 1. In other words 10 out of the 40 schools there are more 

than 60 students per teacher.  

The situation in Ghurgushto and Chinglai is graver since half of the schools the ratio is above 60. The 

ratio for the 3
rd

 quartile is around 90 and increases exponentially henceforth. The maximum ratio is also 

recorded in these regions, 200 in Chinglai and 195 in Ghurgushto.  

In section 1.2, we saw the student per school ratios. Ratios in Totalai, Chinglai and Ghurgushto were the 

greatest, ranging between 460 and 480. In the graph above we see that the student teacher ratio is the 

worst in Ghurgushto and Chingali as compared to the rest of the UCs. In Amazai, where the student to 

school ratio was the least-102.7:1-the student-teacher ratio is still very poor (3rd worst). 

Amazai‟stopography is hilly and travelling to these schools becomes difficult. This may be why 

government, influenced by different pressures, does not post more teachers in this UC. 
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2.3Qualification and Experience 

It is commonly believed (and rightly so) that the quality of any school or students is positively correlated 

to the quality of the teachers. The more time and energy a teacher spends with a child, the greater is the 

development. To measure the quality of teachers, on the onset, 3 different indicators were used in the 

survey: qualification, professional training and experience. However, it must be kept in mind that in 

actuality there are more aspects to measure the quality of a teacher such as a teacher‟s willingness, but 

due to their covert nature, it was difficult to gather information on it.  

The table below provides us with the gender wise qualification of the 140 school teachers: 

Gender wise Qualification  

Qualification M % male F % Female 

Metric 57 12.5 9 7.8 

FA/FSC 108 23.6 61 53.0 

BA/BSC 134 29.3 39 33.9 

MA/MSC 158 34.6 6 5.2 

Total 457 100 115 100 
 

A direct comparison between the males and females teaching primary levels can be seen from the table 

above. Majority of the males are MA/Msc qualified (34.6%) whereas only 5.2% of the females have this 

degree. Most of the females are teaching after only a FA/FSc degree or 12 years of education. 29.3 % 

males and 33.9% of the females have BA/BSc qualification. There are a few males and females who are 

teaching only after matriculation as government employees. The primary reason behind lesser qualified 

teachers in the female schools than the male schools is the lack of supply of such teachers. Usually 

females only succeed in completing 14 years of education (BA/BSc qualification) and not anything 

further. 

 
Matric FA/FSC BA/BSC MA/MSC

12.5 

23.6 
29.3 

34.6 

7.8 

53 

33.9 

5.2 

Gender Wise  Qualification  

Gender wise Qualification  M Gender wise Qualification  F



21 
 

A comparison between male and female teachers with respect to professional qualification paints a similar 

story. Most of the females, 35% are teaching without professional qualification as compared to only 5% 

of the males. PTC/PST trainings seem to be the most preferred qualification completed by 52.7% of male 

and 45% female teachers. The results are displayed in the table and graph below: 

 

 

Experience of teachers follows the same general trend as experienced by the other indicators of teachers‟ 

quality. In the graph below, the blue bars represent the percentage of males falling under the category 

mentioned on the x-axis and the red bars represent the same data for females. It is evident that the blue 

bars are longer than the red bars in the last two categories where the number of years of experience is 20 

years or more. Meanwhile, the red bars are greater than the blue bars in the first two ranges-less than five 

and 5 to 9.  
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  Male Female % male  % female 

BED 38 12 8.3 10.4 

MED 18 6 3.9 5.2 

None 25 35 5.5 30.4 

CT 135 17 29.5 14.8 

PTC/PST 241 45 52.7 39.1 

Total 457 115 100 100 
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2.4: Salaries 

For all the government employees, the salary of the worker increased with the number of years of 

experience with a correlation of about .86. The following graph illustrates this relationship.  

 
 

According to the graph, the salaries of employees start at around 10,000 Rs per month and as number of 

experience increases to Rs. 30,000. The points below 5 years of experience and earning less than Rs. 5000 

were predominantly NGO employees.  

The above graph clearly shows that the pay scales of teachers are predominantly determined by the years 

of experience rather than result based approach. This means there is little accountability of teachers and 

hence little motivation for teachers to excel in their work resulting in poor education level of Buner. 
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Section 3: School Facilities 

To ensure quality education in schools, presence of certain school facilities is considered highly 

important. We cannot expect schools to function properly and to improve quality of education while 

ignoring its prerequisites. This section focuses on the physical infrastructure and facilities existing (or 

absent) in the schools; mainly clean drinking water, electricity, toilets, playgrounds and boundary walls.  

The provision of facilities in schools is an area requiring immediate attention and which can potentially 

lead to better learning outcomes. However, in many of the schools it was found out that either the 

facilities were not present, or if they were present, they were far from being functional. From the baseline 

point of view, both cases were highlighted. 

3.1: Clean Drinking Water 

Firstly schools were asked whether they had the facility of clean drinking water. This facility was counted 

as „yes‟ if there was a water pump or cooler facility in the school. 91 schools (65%) stated that such a 

facility was there whereas 49 schools (35%) answered in the negative. Further, out of the 91 schools, 11 

schools claimed that although the facility was present, it was not in a functional state. Thus, in essence, 

42% of the schools did not have clean drinking water.  

The table below describes the availability of clean drinking water in the 140 schools.  

Clean drinking water 

 

Is Facility 
present 

Is Facility 
Functional 

UC Yes NO Total Yes No Total 

Totalai 12 6 18 
12 0 12 

Chinglai 8 8 16 
6 2 8 

Ghurgushto 16 5 21 
13 3 16 

Kawga 12 3 15 
12 0 12 

Rega 11 3 14 
10 1 11 

Norezai 13 3 16 
13 0 13 

Amazai 19 21 40 
14 5 19 

Total 91 49 140 
80 11 91 
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3.2: Electricity 

Schools were asked about the provision of electricity. A story similar to that of electricity was observed 

where in only 93 schools (66.4%) electrical wires and meters had been installed by the government, out of 

which 10 schools said that the facility was not functional. The results are displayed in the following table 

 

 

Electricity 

Is Electricity facility present? 
Is Facility 
Functional  

UC Yes NO Total Yes NO Total 

Totalai 15 3 18 13 2 15 

Chinglai 11 5 16 11 0 11 

Ghurgushto 20 1 21 18 2 20 

Kawga 14 1 15 13 1 14 

Rega 11 3 14 11 0 11 

Norezai 11 5 16 10 1 11 

Amazai 11 29 40 7 4 11 

Total 93 47 140 83 10 93 
 

3.3: Toilets 

Toilets were observed to be present in 103 schools, meaning 37 schools were lacking this facility. This 

information alone is inadequate to assess the condition of the toilets. Schools were asked to state the total 

number of toilets present in the school and the results are displayed in the table below.  

Toilets # of toilets 

UC Yes NO Total Number of toilets 

Totalai 13 5 18 63 

Chinglai 11 5 16 44 

Ghurgushto 18 3 21 80 

Kawga 12 3 15 41 

Rega 12 2 14 24 

Norezai 10 6 16 34 

Amazai 27 13 40 53 

Total 103 37 140 339 
 

The table above shows that in 103 schools there were a total of 339 toilets (3 toilets per school). Where 

toilet facility was present, schools were asked to give detailed information about 3 randomly selected 

toilets (where applicable) regarding its usage and condition. 
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It was surprising to note that 49% of the toilets were currently only being used by the teachers and staff 

and children were not allowed to use these toilets. Only 12% of the toilets was in use by all (teachers and 

students), whereas 16% of the toilets were for boys only and 23% of the toilets were reserved for girls. 

Majority of the children were asked to perform their bodily excretions in the open fields exposing 

children to many health risks. The ignorance and lack of concern shown by the teachers is to be duly 

noted and acted upon for the benefit of the student community.  

 

 

44% of the toilets inspected had no running water facility. 24 % had no ventilation or exhaust facility and 

23% were unclean beyond safe use.  

It is highly suggested that the government should be informed about the abject toiletry condition in the 

140 schools. Many of the schools are without this basic facility, and where the toilets are present, students 

are restricted to use them. Further many toilets do not have running water, exhaust systems or were very 

unclean. All these factors pose serious health concerns for the children. 

3.4: Playground 

Play is considered to be a very vital aspect of a child‟s physical as well as mental, social and cognitive 

development. All children are (and should be) encouraged to take part in physical activities and hence the 

presence of a playground is considered to be essential. However, the analysis showed that only 26 

(18.6%) schools had a playground while 114 (81.4%) schools did not. Again, to check the quality of the 

playgrounds, they were checked for hazards that could possibly be injurious to the health of the children. 

This included any ditches, broken glass, electrical wires etc present on the grounds. 7 playgrounds out of 

a total of 26 were found to be not suitable or dangerous for children to play in. 
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3.5: Garbage 

Garbage and pollution are considered to be the 

primary root for many diseases present in our 

communities. It is the duty of all schools to 

preach children about the importance of 

cleanliness and hygiene to eradicate many 

diseases. This can only be done if the school 

sets an example for the students. All schools 

were checked for whether there was any 

unwanted garbage lying around (inside or 

outside) the school vicinity. Although majority 

of the schools were observed to be clean, garbage was found in 30% of the schools. This means that 42 

schools and approximately 9021 students were being exposed to various health risks.  

 

3.6: Boundary Wall 

A boundary wall encompassing a school is deemed essential because it gives the children not only a 

feeling of security but it also instills in them a sense of belonging. It was good to witness that most of the 

school had a boundary wall around the campus. Most of the walls were either recently constructed or 

renovated giving schools a neat look. The survey analysis shows that 117 schools had boundary walls 

whereas 23 schools did not.  
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Section 4: Classroom Information 

In the previous section, we focused on the physical infrastructure and facilities available in the 140 

schools. This section focuses on other facilities that should be present inside each classroom, aiding 

children in their learning and developmental processes.  

As examined earlier, on an average each school has 3 classrooms. This means that most of the children in 

the schools were studying in outdoor classes (classes having no walls or ceilings). Hence, data needed to 

be collected separately for both the indoor and outdoor classes. In this section a classroom was defined as 

any particular area where children were studying in congregation. For example, if two different grades 

were studying in the same veranda, the veranda would be considered as 1 classroom. Following this 

definition, in each school 6 classes were observed. In schools where the number of classrooms exceeded 

6, the classrooms were randomly selected (every 2
nd

 classroom).  In case there were less than 6 

classrooms in a school; all of the classrooms were covered.  

 UC In Door Outdoor 

Amazai 256 160 

Chinglai 100 76 

Ghurgushto 160 80 

Kawga 106 54 

Norezai 102 58 

Rega 110 40 

Totalai 146 52 

Total 980 520 
 

The table above only shows the number of classrooms observed during the baseline survey. This table 

however is not an indication of the total number of indoor or outdoor classes. As mentioned earlier, only 6 

classrooms were randomly selected from each school and hence the actual number of classrooms would 

be much greater than this. The table above shows that 980 indoor and 520 outdoor classes were observed. 

UC wise division can be seen from the table. 

Each classroom was observed for different facilities necessary for the class to function properly. This 

included blackboards, lights, learning aids etc. For some facilities the school was asked to respond in 

either „Yes‟ or„No‟, while for others,the total number of the facility present was to be mentioned. The 

following sections provide a detail analysis of the classroom facilities.  

4.1: Attendance Register 

Each classroom is supposed to have a separate attendance register for all the grades studying in that 

classroom. For example, if grade 1 and 2 are studying in the same classroom, there should be 2 separate 

attendance registers for each grade. This helps teachers in maintaining records and attendance of students 

efficiently. However, the results show that this was not the case to be. In fact, the total numbers of 

attendance registers were slightly less than the total number of classrooms. 
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This suggests that in 52 classrooms either the attendance registers are not present, or the attendance of 

different grades is being recorded in one register.  

4.2: Blackboard 

A total of 423 blackboards were counted in 980 indoor classrooms. This means not only are a major 

portion of indoor classrooms without black boards, but also that in many classrooms a single black board 

is being used by more than one grades. It is surprising to know that learning in schools is taking place 

without blackboards. There are only 185 blackboards for 520 outdoor classrooms. 

 

The quality of the blackboards was also reported to be in a very poor state. They were either or anything 

written on it was not easily visible. Many school expressed their needs for more blackboards.  

4.3:Tables/Desk 

Most of the classrooms had no tables or desks available. Only 205 desks were counted in 980 classrooms. 

In other words, there was approximately 1 desk per every 5 classrooms. Most of these desks belonged to 

the teachers. 71 desks were counted in the 280 outdoor classrooms.  
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4.4 Floor Mats and Benches 

Most of the classrooms do not have either benches or seats for children to sit on. The schools instead are 

provided with floor mats as a cheaper alternative, upon which 4-5 children can be comfortably seated. 

The number of floor mats available in the 140 schools has been provided in the chart below. When one 

compares the numbers with the total number of children, the results are shocking. There were 

approximately 5 floor mats per school, or in other words, seating arrangement for 20-30 students at most. 

The rest of the children were witnessed to be sitting on the cold floors of the indoor classrooms or on the 

dirty grounds outside. Not only were the floor mats inadequate, most of them were severely outdated and 

needed to be replaced. Similarly, very few schools had the provision of benches. The benches too were 

found to be in a very poor state either requiring renovation or to be all together changed. 

 

 

4.5 Learning Aids/Manipulative: 

Classrooms are encouraged to have child appropriate learning aids and manipulatives which stimulate 

their learning process. These include chart papers, coloring instruments, blocks, maps, models etc. Very 

few schools seemed to be aware about the importance of these aids. CGN-P had provided a few schoolsin 

the region with some material in 2010, but it was disappointing to see that managements in a few schools 

had locked away the materials from the reach of the students. According to the teachers, the government 

made random checks in schools to ensure that the materials were physically present in the schools. If a 

certain material or aid was found missing (even if it was all used up), the school management was 
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heldaccountable. Thus the government procedures were discouraging the schools to allow unregulated use 

of the materials by the children. 

On the other hand, a minority of the schools were fully utilizing such materials and had used up all of it 

urgently requiring more.  

 

4.6 Lighting, Ventilation& leaks in the ceiling 

Lighting and ventilation feature was assessed only for the 980 indoor classrooms since all outdoor 

classes, by definition fulfilled this criteria. Analysis shows us that this section was perhaps the best 

characteristic of the classrooms. 91% of the classrooms had enough natural or artificial light for children 

to read and write without strain. The architecture of the government schools usually had 2-3 big windows 

allowing enough light to enter in. The windows also helped in ventilation.  

69% of the classrooms were reported to have leaks in the ceilings. This number suggests that although the 

current situation is not too bad (considering the abysmal state of other facilities), the situation could get 

quite worse in a few more years if immediate renovation or maintenance remains absent. 
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4.7:Wall material 

For children of all classes, especially primary, it is essential that some material (charts, models etc) be 

displayed on the wall. This reflects a teacher‟s (or student‟s) dedication towards a particular subject. In 

almost half of the classrooms visited, such materials were displayed on the walls. It is recommended that 

all other classes should also be encouraged and informed about the benefit of displaying materials in 

building a classroom environment conducive to learning. 

 

What was more disappointing that most of the material displayed did not involve children‟s participation. 

In majority of the cases, the teachers would make the materials without the help of children.  
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4.8 Kachi class 

Perhaps the most important grade in any primary school is the kachi class, where it is said that maximum 

learning of a child takes place. The needs of the children of kachi class are greater than any other class. 

The survey examined whether a separate classroom had been designated by the school management for 

„Kachi‟ grade. Astonishingly, in 73% of the schools, no separate arrangement had been made for this 

grade. The kachi children of such schools were usually found integrated with other classes.  
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Section 5: PTCs 

This section focused on how effective PTCs in schools were. These parent-teacher councils were created 

in an effort to increase the participation of community members towards their children‟s education. These 

councils also instill a feeling of ownership in the minds of the community members, which leads them to 

take better care of their schools.  It is the duty of the education officials to form a PTC in each 

government school. A specific budget is then allocated to the PTCs who utilize the funds on various 

school needs. 

In the analysis it was found out that no PTC had been formed in 4 schools out of a total of 140. The 

reason behind this is ambiguous but according to the teachers, these schools were either newly established 

schools, or were located in remote areas where the government official never bothered showing up. It was 

further found that 7 of the formally established PTCs are not in a functional state. 

The following table provides us with the total members in the 136 formally established PTCs. 

 

 

5.1 Budgeting 

As mentioned earlier, each school is allotted a specific budget each year. According to the school teachers 

the budget allocated is proportional to the number of classrooms in a school. However when the teachers 

were asked about the rate of budget allocation, the answers significantly varied between each other. This 

shows that the school teachers were ill-informed about how the procedures of PTC management systems 

in place. 

A more sorry state was found in the total budget received by the PTCs over a few years. In the year 2011, 

only Rs.42,8970 were given to 136 PTCs at an average of Rs.3064.071 per PTC. The reality however is 

even graver than the figures here suggest. 9 PTCs received no funding this year, 16 received less than Rs. 

1000 and 20 PTCs currently had less than Rs2000. 

When the budget is compared to last year‟s funding, a big difference is seen. The amount of budget 

received by the PTCs last year amounted to Rs. 1463875 at an average of Rs. 10456. This means that this 

year approximately the budget was reduced by Rs. 7, 400. 

The above figures point towards the lack of interest shown by the government towards empowering the 

PTCs. Schools however were also asked other questions to assess the PTCs own commitment towards 

improving the educational statuses in their respective school. The succeeding paragraphs will illustrate 

this. 

 

 

  Male Female Total 

Total 891 155 1046 

Average 7.6 7.0 7.5 
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5.2:PTC meetings 

As per the official policy, the PTCs are to conduct regular monthly meetings amongst the members and 

the school management, during which various needs and problems of the schools are highlighted and 

discussed upon. This survey shows us that around 94% of the PTCs are regularly holding such meetings. 

The percentages of members participating in such meetings have been displayed in the following pie 

chart: 

 

The chart shows that in about 50% of the PTCs about 7-9 members participate in these meetings. There 

are only 7% of the PTCs where less than 3 members participate in the meetings.  

Schools were also asked to state the agendas/issues that were usually made part of these meetings. The 

answers received have been displayed in the following table. 

 

The attendance of students can be said to be the most discussed issue. 105 of the 126 PTCs who held 

regular meetings made it a part of their agendas. This was followed by students‟ performance (88 PTCs), 
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School‟s infrastructure (81 PTCs) and enrollment (82 PTCs). Other issues discussed can be seen from the 

above table. Very few PTCs have a priority to discuss about encouraging girl‟s education. This topic is a 

fairly new notion in the region and hence it is the responsibility of all institutions intervening in this 

sector to raise awareness about it.  

Apart from PTC meetings, visit of schools is also considered vital for the functionality of PTCs. We 

cannot expect the PTCs to work unless and until they are aware about the needs and requirements of their 

respective schools. 91% of the PTCs make it a point to visit schools. The regularity of their visits is 

illustrated in the following chart: 

 

46% of the PTCs visit schools at least once a month, whereas 31 % of the PTCs visit more than once a 

month.  

The preceding paragraphs paint a very positive image of the PTCs and their functionality. Not only are 

the PTCs conducting regular meetings, but are also visiting schools on a regular basis. They also seem to 

have clear agendas on which discussion are carried out. However, all the figures and charts above are not 

a reflection of the actual results achieved by the PTCs. What is more important is that the PTCs are able 

to bring a positive change in their schooling environment. The discussions and plans need to be realized 

and materialized in the real world for this to happen.  
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Household Survey 

A household survey was conducted in the 5UCs of Buner: Totalai, Chinglai, Ghurgushto and 

Rega. A household was defined to be comprised of people using the same kitchen. Hence any 

two families who were sharing a kitchen were considered as one household. It was initially 

planned to conduct 220 households but due to some unforeseen hurdles, only 213 households 

were completed.  

The selection of the households for the survey was done is two phases, both involving 

randomization so as to reduce any bias in the data collected.  

Phase 1: In the first step, the villages were selected for the household. Since most of the villages had 

exactly 1 school, schools were made the unit of selection. 50 % of schools from each UC were randomly 

selected.  For example in the UC of Totalai where there are a total of 16 schools, 8 schools were randomly 

selected and a household survey was conducted in the village where the school was located.  Similar 

procedure was followed in the rest of the UCs.  

Phase 2: In the second step, Households were to be selected. During the school survey of the selected 

schools, the survey team randomly selected 5 children from the grade 4 and then a visit was made to the 

households of each of the selected child. The selection was done such that every fifth child was selected. 

In case the total number of children in the fourth class was less than 20, the counting of children would 

resume from the start. In schools where the 4
th
 Class was found to be absent, selection was done from 

grade3 
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SECTION 1: Household Roster 

The following graph shows us the total number of households completed in each UC. The 

number of households is the reflection of the number of schools in an area. 

 

 

1.1: Demography 

The total study population was 1667 individuals across 213 households. UC-wise distribution is 

displayed in the following table: 

Gender Wise  

UC Gender   

Total   Male Female 

Chinglai 153 131 284 

Ghurgushto 222 194 416 

Norezai 166 152 318 

Rega 162 126 288 

Totalai 191 170 361 

Total 894 773 1667 

Avg. member per 
household 4.2 3.6 7.8 

 

According to the data, there were approximately 7.8 members across a household. The average 

has been taken by dividing the total population by the total no. of household. There were around 

4 males per household and 4 females.  
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1.2: Age Distribution 

The table below provides us with data regarding the age distribution across all households. The 

data has been given different ranges and divided by gender.  

AGE_RANG * Gender Cross tabulation 

  Gender 
 AGE_RANG Male Female Total 

Less than 4 years 90 62 152 

4-10 Years Old 250 212 462 

11-15 Years Old 176 143 319 

16-25 Years Old 122 113 235 

26-40 108 162 270 

41-59 118 52 170 

60 and Above 30 29 59 

 Total 894 773 1667 

 

Maximum number of individuals was found to lie in the 4-10 years range. All children attending 

primary schooling fall under this criterion(signifying the necessity of the government and private 

sectors to work on education). As expected, the total number decrease as age increases. The total 

number of individuals less than 4 years of age is approximately 3 times lesser than the age range 

directly above it. This data is a reflection in the decrease of fertility a rate and perhaps a positive 

outcome of education and advocacy services rendered by various organizations and the 

government department.  

 

1.3 Education Status-Gender Wise 

To assess the education levels of all children across households, all children were split put into to 

one of the three groups; 1) Never enrolled in formal schools, 2) Dropped Out or 3) Currently 

enrolled. This exercise was done for male and females separately. 

Educational Status * Gender Cross tabulation 

    Gender       

    Male % (males) Female % (female) 

Educational Status Never Enrolled 56 11.2 46 12.6 

  Drop Out 36 7.2 41 11.3 

  Currently Enrolled 410 81.6 277 76.1 

Total   502 100 364 100 
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For both males and females, most of the children were currently enrolled in different schools and 

understandably the percentage of males is slightly higher. However the percentage of girls 

studying is still significant indicating that there is increased awareness about girl‟s education in 

the area.  

The percentage for never enrolled children seems to be almost the same; however the major 

difference comes in the drop out ratios. This is because most girls are not encouraged to continue 

their education after a certain level. More analysis on the reasons will be done in the later 

sections. 

1.3.1: Currently Enrolled 

687 children (79.3%) were found to be currently enrolled in different schooling systems (formal 

and/or informal). Out of this, 410 were males and 277 were females. It must be kept in mind that 

since the selection of households was done through schools; the households interviewed were 

already those who were in favor of providing education for their children. Hence a biasness 

regarding education is to be expected.  

 

The grades in which children were enrolled were converted into number of years and are 

displayed along the X-axis. On the Y-axis, the frequency of children enrolled has been plotted. 

The general trend for boys and girls seems to be very similar. The line is at peak at grade 4 for 

both sexes, this is because the children selected for households were from grade 4. The graph 

then declines as we move on to the higher grades.  

1.3.2: Dropped Out 

77 children (8.9%) during the household surveys were found to be dropped out and the graph 

below shows us the grades at which they dropped out.  
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According to the graph, the dropout rates are higher in the primary classes and the graph declines 

for the higher grades. This is because of most of the children never get enrolled in the higher 

classes in the first place. Females drop outs is generally higher than males. Both the lines take 

their peaks at grade 5, indicating that as soon as primary level finishes, children are dropped out 

of schools.  

Households were also inquired about the reasons for drop out and the various reasons are 

displayed in the pie chart below. Majority of the girls (34%) drop out of schools because either 

the distance of schools from their houses is great or there is a deficiency of facilities in schools. 

These figures suggest that there is some demand for female education present which can be 

tapped into by providing building more schools and providing better schooling facilities.   
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1.4: Distance from School 

One aspect we needed to check in the villages was the access to educational institution. Each 

child selected for the household survey was asked how much time it usually took him to reach 

his/her school. The results are displayed in the following chart. The number of girls lying in the 

range of 20-45 minutes is greater than the number of boys reason being the girls schools are few 

and girls usually girls leave to travel a greater distance. This highlights that even a few more 

schools will increase exponentially since girls are willing to travel a long distance.  
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SECTION 2: Parents Attitudes and Beliefs 

Parents (especially mothers) were interviewed to assess their perceptions about education and 

other rights of children. It is believed that the problems of education not only lie in the 

inadequate supply of education, but also in the lack of demand. The demand for education, 

especially for girls is very low because parents have other priorities. Light will be shed upon in 

some of the interesting findings from this survey in the paragraphs below. 

Majority of the parents, although realizing that education is the right of boys as much as it is the 

right of girls, few of them believe that providing education to girls will make any significant 

difference in their lives. 49% said that educating girls will not make any difference, where as 

45% said they did not know if any change would be created or not. Essentially, they are not 

aware about the importance of educating girls, something institutions working on education need 

to work on.  

 

Parents succumbing to the increasing poverty prefer their children to work rather than study. 

This phenomenon is widespread which is not only against the rights of children, but is also 

contributing to another vice of child labor. When parents were asked about this, 51 % said that to 

work was more important than to go to school whereas 19% said they did not know. This fact 

highlights the myopic view of parents who either ignore or are unaware about the long term 

benefits of children through education.  
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Media‟s power as a tool for changing mindsets of communities and societies has been confirmed 

to be extensive and is currently being used by all sects of the societies. CGN-P is also pursuing 

this tool with the aim to create a greater awareness about education (especially girls) and the 

rights of children. However, given the conservative thinking of the people of Buner, parents were 

asked whether they thought media would be beneficial for the above mentioned cause. 61% of 

the individuals were in the favor of using media as a tool whereas only 16% disagreed. 23% of 

the individuals responded with „Did not know‟.  
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Conclusions 

The survey was intended to scrutinize the educational infrastructure and system engulfing the 

7UCs of Buner. Apart from focusing on collecting in depth data from the 140 schools, household 

surveys were conducted simultaneously from 217 parents to assess the situation of both supply 

and demand side.  

An abysmal state of the schooling system was revealed during the schools surveys. Most of the 

schools were encompassed by poor physical infrastructure, lack of school facilities, and 

inadequate provision of school supplies, all highlighting the inefficiency of the government.  

Student to teacher ratio was found to have a high variance, going as low as 20:1 to as high as 

200:1. Age-old teaching practices are still in place which have stagnated the enrollment rates in 

the region. Accountability of teachers seems to be missing in the current system where teacher 

pay scales are highly correlated with number of years of experience. As a policy 

recommendation, the government needs to rationalize the teachers in the 140 schools. Teachers 

need to be transferred from schools having low student-teacher ratio to higher ones. 

Girl‟s education is being marginalized as evidenced by the fact that not only is there a lower 

number of girls‟ schools in the 7 UCs of Buner, but also that the female teachers are less 

qualified as compared to the males.   

Most of the schools are without the provision of electricity, water, toilets and playgrounds. 

Where the provision is present, it is usually not in a functioning state. Children are going into the 

open fields for their body excretions exposing them to serious health risks. Similarly, no 

electricity makes learning difficult especially during summers. 

The situation inside classrooms is even worse. Most of the schools do not have any furniture 

present in their classrooms. Floor mats and rugs are being used as a cheaper substitute for 

benches for children.  Blackboards are the primary source of teaching and they too were found to 

be outdated in most of the cases. 

PTCs are proving to be ineffective, since the previous past two years. The survey shows that the 

government has not been providing most PTCs with their allocated budget, rendering their 

services to somewhat nil. However most PTCs were still actively holding regular meetings to 

discuss important issues, put improvement as a result of these meetings is yet to be seen. 

Monitoring of the work of PTCs should also be the responsibility of the government.  

213 parents were interviewed for the household survey to assess the type and perceptions of 

households in the district of Buner. A total of 1667 members were found, with the average 7.8 

members per household.  
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From the household survey, the reasons for drop out and never enrolled provide valuable insight 

on areas where the government should work on. 34% of the girls dropped out because the 

distance of schools was too far and because there is poor schooling system for girls in placed. 

Urgent change is required, and the government should increase accessibility to schools for all 

segments of the society.  

There seems to be a lack of awareness amongst households as to the actual benefits of education. 

Only 49% of the respondents believed that providing their daughter education would affect her 

life where as a significant portion where wither unsure or believed otherwise. Similarly, 51% of 

the households also believed that working for a child is better than going to school. This fact 

raises serious concerns for it is the right of every child to study. The figures become more 

alarming when one considers that then households visited during the survey were those which 

sent their children to school. Serious emphasis needs to be laid on advocacy campaigns to change 

the minds of individuals. 

In a nutshell, the education situation in KPK needs to be improved immediately. The onus is not 

only on the private NGOs, but also on the government sector to improve their efficiency 

especially in teacher allocation and providing schools with basic education infrastructure. A lot 

needs to be done on the part of advocacy to change the perceptions and biasness the people seem 

to have regarding education.   

 

 

 

 

 

 

 

 

 

 

 

 


