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Purpose of the Early Childhood Environmental Rating Scale (ECERS) 

 
The ECERS is a set of standards for early childhood centres established by Children’s Global Network Pakistan (CGN-P). They were developed 

from an instrument used by Save the Children to assess the quality of their centres in Pakistan. These were developed based on a rating scale 

developed in the US.1  

 

The purpose of the standards is to: 

 Provide a basis for assessing and reporting on the quality of an ECD centre 

 Provide centre facilitators with information to help them improve centre quality  

 Provide a basis for providing training and support to centre facilitators 

 

Ultimately, the standards will be used to develop a system for centre certification.  

 

Assessing and reporting on centre quality 
 

In Phase 1 of the Parwaan programme, centres quality will be formally assessed by external assessors at least once a quarter. 

 

All of the assessors will be trained by CGN-P to use the ECERS instrument. Training will include practice. 

 

To conduct the assessment, the assessor will arrive at the centre before it opens. They will stay at the centre for the full session until it ends and the 

children have gone home. 

 

For each standard, the assessor will indicate a rating and record any additional observations. 

 

In order to be assessed as ‘good’ centres must score a mix of 2s and 3s. In order to be assessed as ‘excellent’, centres must score mostly 3s (i.e. a 

three on at least 50% of items). 

 

 

 

                                                        
1 http://ers.fpg.unc.edu/ 
 

http://ers.fpg.unc.edu/
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SPACE AND FURNISHINGS 

Standard 1: Indoor Space 

 Inadequate Minimal Good 

1 2 3 

A Insufficient space for children, adults, and 

furnishings (less than CGN requirement). 

Sufficient indoor space for children, adults, and 

furnishings.  

Plenty of indoor space that allows children and 

adults to move around freely. 

B Space lacks adequate lighting and ventilation 

(e.g. no open windows or doors). 

Adequate lighting and ventilation.  Good ventilation, some natural lighting through 

windows or skylight. 

C Space in poor condition (e.g. damp walls, broken 

doors and windows).  

 Space in good condition. 

D Space poorly maintained (e.g. floors left dirty, no 

rubbish bins).  

 Space is clean and well maintained. 

Assessor comments: 
 
 
 
 
 
 

 

Standard 2: Furniture/equipment for Routine, Play and Learning 

A Insufficient basic furniture and equipment for 

routine, play, and learning (e.g. no mat, no open 

shelves, no cupboard).  

 Sufficient furniture/equipment for routine, play, 

and learning (a mat, a cupboard and open 

shelves). 

B Furniture/equipment is generally in bad condition. 

 

 Most furniture/equipment is sturdy and in good 

condition. 

Assessor comments: 
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Standard 3: Room Arrangement for Play 

A No Learning Corners set up. At least three Learning Corners set up.  At least three Learning Corners set up and 

sufficiently equipped.  

B Insufficient space for several activities to happen 

at once (e.g. floor space for blocks, table space 

for manipulatives). 

 Sufficient space for several activities to happen 

at once (e.g. quiet play, play with blocks can 

happen at the same time).   

Assessor comments: 
 
 
 
 
 
 

 
 

Standard 4: Space and Opportunities for Gross Motor Play 

A No opportunities for gross motor play.  Some opportunities for gross motor play. There are regular opportunities for gross motor 

play. 

B Gross motor play stimulates just one or two skills.   Gross motor play stimulates a variety of skills 

(e.g. balancing, climbing, ball play, jumping, 

skipping).   

C There is insufficient outside space for play and 

gross motor activities. 

There is some outside space for play and gross 

motor activities. 

There is plenty of outside space for play and 

gross motor activities. 

D The outside space is not safe for play.  The outside space is safe for play. 

Assessor comments: 
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Standard 5: Sanitation 

A There is no toilet for children to use (or it is 

inaccessible). 

 There is a toilet for children to use and it is 

accessible. 

B The toilet is dirty. 

 

 The toilet is clean. 

C There is no place for children to wash their 

hands.  

There is a place with water to wash hands but 

there is no soap. 

There is a place with soap and water for children 

to wash their hands. 

D Children are not encouraged to wash their hands.  Children are helped and encouraged to wash 

their hands.  

Assessor comments: 
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ACTIVITIES 
Standard 6: Fine Motor 

 Inadequate Minimal Good 

1 2 3 

A Very few or no developmentally appropriate fine 

motor materials accessible for daily use. 

Some (2-3 types) developmentally appropriate 

fine motor materials accessible daily.  

Many (4+ types) developmentally appropriate 

fine motor materials accessible for a substantial 

portion of the day. 

B Fine motor materials generally in poor condition 

or incomplete (e.g. puzzles have missing pieces).  

Most of the materials are in good condition and 

complete. 

Materials are well organized (e.g. beads and 

strings stored together, building toys sets stored 

separately).  

Assessor comments: 
 
 
 
 
 
 

 
 
 
Standard 7: Art 

A Few or no art materials accessible to the 

children. 

Some (2-3 types) of art materials accessible for 

at least 30 minutes a day.  

Many (4+ types) and varied art materials 

accessible during a substantial portion of the day. 

B No individual expression in art activities (e.g. 

facilitator-directed projects where children are 

asked to copy).  

Some individual expression permitted with art 

materials (e.g. children allowed to decorate pre-

cut shapes in their own way).  

Much individual expression in use of art materials 

(e.g. children’s work is varied and individual).  

Assessor comments: 
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Standard 8: Music/Movement 

A No music materials available for children.  Some music materials (2-3 items) accessible for 

children’s use (e.g. simple instruments; music 

toys, recycled materials that can produce 

sounds). 

B No musical activities.  Facilitator initiates at least one music/movement 

activity daily (e.g. sing songs with children, action 

songs and rhymes). 

Assessor comments: 
 
 
 
 
 
 

 
 
 
Standard 9: Blocks 

A Few or no blocks accessible for children’s play.  Enough blocks (less than 100) accessible for at 

least two children to build independent structures 

at the same time.  

Enough blocks (100+) accessible for three or 

more children to build at the same time. 

B There is insufficient clear space for children to 

play with blocks. 

Some clear floor space used for block play. There is sufficient space for at least three 

children to play with blocks. 

Assessor comments: 
 
 
 
 
 
 

 
 
 
 
 
 
 
 



8 
 

Standard 10: Sand/Water 

A No place set up for sand or water play, outdoors 

or indoors.  

A space is set up for sand or water play (either 

one or the other).  

Spaces are set up for sand and water play (either 

outdoors or indoors).  

B No toys to use for sand or water play. A few types (up to four) of sand/water toys 
accessible. 

Five or more toys accessible for play (e.g. 

containers of different shapes and sizes, spoons, 

sieves, plastic bottles). 

Assessor comments: 
 
 
 
 
 
 

 
 
 
Standard 11: Nature/Science 

A No materials for nature/science available. Some developmentally appropriate materials 

accessible from two nature/science 

categories accessible. 

Many developmentally appropriate materials accessible 

from two categories.  

B Children are not encouraged to bring 

natural things from their environment to 

the centre. 

 Children are encouraged to bring in natural things (or 

representation) to share with others or add to collection (e.g. 

feathers, flowers). 

C The facilitator does not use every day 

event as the basis for learning about 

nature/science. 

 Everyday events are used as a basis for learning about 

nature/science (e.g. talking about the weather, watching the 

rain, blowing bubbles).  

Assessor comments: 
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INTERACTIONS 
Standard 12: Discipline 

 Inadequate Minimal Good 

 1 2 3 

A The facilitator does not attempt to stop bad 

behaviour. 

 Facilitator intervenes to stop bad behaviour. 

B Children are controlled with severe methods (e.g. 

hitting, shouting). 

Facilitator does not use physical punishment 

or severe methods.  

Facilitator uses non-punitive discipline methods 

effectively (e.g. giving attention for positive 

behaviours, redirecting child from unacceptable to 

acceptable activity).  

C There is little order or control at the centre.  The facilitator maintains control so that the daily 

routine can proceed. 

D Facilitator reacts in an inconsistent way to 

children’s behaviour. 

 Facilitator  reacts consistently to children’s 

behaviour (e.g. applying the same rules to all 

children, applying the same rules every day). 

Assessor comments: 
 
 
 
 
 
 

 
 
Standard 13: Facilitator-Child Interaction 

A Facilitator is not responsive to or not involved 

with children (e.g. ignores children, facilitator 

seems distant and cold).  

Facilitator responds to children in a warm, 

supportive manner (e.g. children seem 

relaxed, voices cheerful, frequent smiling).  

Facilitator shows warmth through appropriate 

physical contact (e.g. pat children on the back, use 

of encouraging words i.e. good, well done etc).  

B Interactions are unpleasant (e.g. voices sound 

strained and irritable).  

Few, if any, unpleasant interactions.  Facilitator shows respect for children (e.g. listens 

attentively, makes eye contact, treat children fairly).  

C Facilitator is not sympathetic towards children 

who are upset, hurt, or angry. 

 Facilitator responds sympathetically to help children 

who are upset, hurt, or angry. 

Assessor comments: 
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Standard 14: Interactions Among Children 

A Interaction among children (peers) not 

encouraged (e.g. talking to peers discouraged, 

few opportunities for children to choose own 

playmates). 

 Peer interaction encouraged (e.g. there is time 

for group play, children allowed to move freely so 

natural groupings and interactions can occur).   

B Little or no facilitator guidance for positive peer 

interaction. 

  Facilitator helps children develop appropriate 

social behaviour with peers (e.g. help children 

talk politely to each other instead of fighting, 

encourage isolated children to find friends). 

C Little or no positive peer interaction (e.g. teasing, 

arguing, fighting are common).  

 Positive peer interaction occurs (e.g. 

working/playing together, calm, friendliness) 

Assessor comments: 
 
 
 
 
 
 

 
 
Standard 15: Facilitator-Parent Interaction 

A Parents/caregivers never visit centres Parents/caregivers visit centres Parents/caregivers are actively encouraged to 

visit centres and support their children’s 

development 

B Parents and facilitator do not share information 

about children’s development and participation at 

the centre 

 

Parents and facilitator occasionally share 

information about children’s development and 

participation at the centre 

 

Parents and facilitator often share information 

about children’s development and participation at 

the centre 

 

C Parents are not provided with information about 

what happens at the centre 

 Parents are provided with information about what 

happens at the centre  

Assessor comments: 
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PROGRAMME STRUCTURE 
Standard 16: Schedule 

 Inadequate Minimal Good 

1 2 3 

A There is no schedule for daily routine or there is 

a schedule but it is not followed and the 

programme is chaotic and unpredictable. 

Daily schedule exists that is familiar to children 

(e.g. routines and activities occur in relatively the 

same sequence most days). 

Daily schedule exists and is followed, with 

changes if required. 

B No written schedule is posted.  Written schedule is posted in room and relates 

generally to what happens. 

C Children are only inside. There is no outdoor 

play. 

 Children have an opportunity every day to play 

inside and outside. 

D Children wait a long time before they know what 

to do, or they have to wait until the facilitator 

organises something for them. 

 No long period of waiting during transitions 

between activities. 

Assessor comments: 
 
 
 
 
 
 

 
 
Standard 17: Free Play 

A No opportunity for free play or much day spent in 

unsupervised free play.  

 Free play occurs as per the daily schedule 

(indoors and outdoors).   

B Inadequate toys, games, and equipment 

provided for children to use in free play.  

Some toys, games are accessible for children to 

use in free play. 

Ample and varied toys, games are provided for 

free play. 

 

C 

Supervision not provided to protect children’s 

health and safety. 

 Supervision provided to facilitate children’s play 

(e.g. facilitator helps children get materials they 

need or encourages them to use them. 

Assessor comments: 
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Standard 18: Group Time 

A Children are kept together as whole group most 

of the day (e.g. all do same art project, have a 

story read to them and use bathroom at the same 

time).  

Some play and learning activities done in small 

groups or individually at least once a day. 

Many play and learning activities done in small 

groups or individually. 

B No opportunities for facilitator to interact with 

individual children and small group. 

Few opportunities for facilitator to interact with 

individual children or small groups. 

 

Facilitator engages in educational interaction with 

small groups and individual children as well as 

with the whole group.   

Assessor comments: 
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LANGUAGE AND LITERACY 
Standard 19:Print Environment 

 Inadequate Minimal Good 

1 2 3 

A No environmental print that is relevant to children 

on display.  

A few labelled objects or items (2+ different 

examples) are present and easily visible to the 

children.  

Many labelled objects or items (2+ different 

examples) are present and easily visible to the 

children (e.g. labels on boxes, learning corners 

and furniture, children’s names). 

B Children are not encouraged to recognize words 

and letters in their environment. 

 Children are encouraged to recognize words and 

letters in their environment (e.g. facilitators draw 

attention to the individual letter at the start of a 

child’s name, or the word on a box of beads). 

C Materials prepared by the facilitator and children 

and on display do not include print. 

 Materials on display prepared by the facilitator 

and children include print (e.g. children’s names 

on pictures, titles on charts). 

Assessor comments: 
 
 
 
 
 
 

 
 
Standard 20: Book and Literacy Areas (Library Corner)  

A There are very few books or comics or other 

reading materials available to children. 

There are sufficient books and other 

reading material. 

 

There are plenty of books and other reading materials 

available to children.   

B Books and other reading material is not 

accessible to children. 

 Books and other reading materials are well organized and 

accessible to children. 

C Reading materials are not appropriate for 

children.  

 Reading materials are appropriate for children. 

D There is no variety of reading material.  There is a variety of reading material – books of different 

sizes, different illustrations, comics and magazines. 

Assessor comments: 
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Standard 21: Adult Reading with Children 

A Facilitator /parents rarely or does not read books 

to the children. 

 

Facilitator /parents read books to children daily. Facilitator /parents read books to children every 

day and use the opportunity to draw attention to 

print (e.g. asking  children to show the front of the 

book, the back of the book, the text on the page) 

B There is no involvement of children during 

reading times (children listen passively). 

There is some involvement of the children during 
reading times.  

Children are encouraged to think about and 

consider “what if” questions, and/or link the 

content of the book to other experiences. 

Assessor comments: 
 
 
 
 
 
 

 
 
Standard 22: Sounds in Words 

A Few or no rhymes or poems are spoken or sung. 

 

The facilitator sings rhymes and songs. The rhyming components of songs/rhymes are 

brought to the attention of children. 

B Children are not encouraged to speak and/or 

sing rhymes. 

 Children are encouraged to speak and/or sing 

rhymes. 

Assessor comments: 
 
 
 
 
 
 

 
 
Standard 23: Emergent Writing/Mark-Making 

A There are no writing materials for children to 

engage in emergent writing. 

Children have some access to writing materials 

(paper or other resources appropriate to a writing 

task, e.g. paper, chalk boards, crayons, pencils). 

A lot of opportunities are provided by the 

facilitator for emergent writing (e.g. designated 

area with suitable materials and space for 

writing). 
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B There are no examples of the facilitator writing 

down what children say. 

 

There are examples of the facilitator writing down 

what children say. 

The facilitator sometimes writes down what 

children say and reads it back to them. 

C Children are not encouraged to try "writing" to 

communicate with others (e.g. home-made 

books, labelling their own picture). 

 Children are encouraged to try “writing” to 

communicate with others (e.g. home-made 

books, labelling their own picture).  

Assessor comments: 
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Standard 24: Talking and Listening 

A Facilitators talk to children only to control their 

behaviour and manage routines. 

Some conversation between facilitator and 

children occurs (e.g. facilitator talks to children 

either individually or as a group about an ongoing 

activity, ask simple questions, respond to 

children’s comments).  

Lots of conversation between facilitator and 

children occurs (e.g. facilitator talks to children 

either individually or as a group about an ongoing 

activity, ask questions, respond to children’s 

comments). 

B Facilitators only asks closed yes/no questions of 

children. 

Some questions require more than a yes/no 

answer e.g. What colour is this? How many 

brothers and sisters do you have? Which box is 

bigger?) 

Children are asked questions to encourage them 

to answer questions in a more extended way 

(e.g. ‘Why do you think this one is cooler? What 

did you like about the story today?). 

Assessor comments: 
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Mathematics 
Standard 25: Math and Numbers 

 Inadequate Minimal Good 

1 2 3 

A No math/numbers material available. Some developmentally appropriate math/number 

materials accessible  

Many developmentally appropriate math/number 

materials accessible (e.g. materials for counting, 

measuring, learning shape and size). 

B Materials are not organized and/or in good 

condition. 

 

 Materials are well organized and in good 

condition (e.g. sorted by type, all pieces needed 

for games stored together). 

C Math/number taught primarily through rote 

learning. 

 Daily activities used to link math/number to 

practical life (e.g. counting steps while walking, 

preparing shapes/sizes, measuring, counting 

objects). 

Assessor comments: 
 
 
 
 
 
 

 
 
 
Standard 26: Counting and the Application of Counting 

A Children rarely (less than once per week) take 

part in activities where counting is used. 

A few (once a week or more) number activities, 

counting, books, games, songs, or rhymes are 

used with the children. 

Number activities such as songs, rhymes, 

counting stories and/or games are used every 

day with the children.  

B Children are not encouraged to count objects 

(e.g. windows, beans, shells, buttons, counting 

books, rocks, sticks, seeds). 

Numbers are named as part of daily routines (at 

least one example observed). 

Children are encouraged to count objects and to 

associate the spoken numbers with the numerical 

concepts (e.g. counting the number of children 

present). 

C No math/counting materials are accessible to 

children. 

Math materials include a few resources that 

encourage children to count (e.g. posters 

featuring numbers, sets of countable objects, 

counting books). 

Math materials include a variety of resources that 

encourage children to count (e.g. posters 

featuring numbers, sets of countable objects, 

counting books). 

Assessor comments: 
 
 



18 
 

 
 
 
 
Standard 27: Reading and Representing Simple Numbers 

A Children are not encouraged to read and/or 

represent simple numbers. 

Numbers and the equivalent objects are shown 

next to each other (e.g. a number poster showing 

the number “1” next to one apple, the number “2” 

next to two pears, etc.).   

Children are encouraged to read and/or 

represent simple numbers. 

B No written numbers are displayed. There are one or two examples of written 

numbers on display. 

There are many examples of written numbers on 

display 

C Children’s attention is not drawn to written 

numbers and number sequences. 

 Children’s attention is drawn to written numbers 

and number sequences (e.g. the facilitator counts 

how many windows and writes the number, or 

counts a line of children). 

Assessor comments: 
 
 
 
 
 
 

 
 
 
Standard 28: Mathematical Activities: Sorting, Matching, and Comparing 

A Children are not encouraged to sort, match, or 

compare objects and materials. 

Some items to support sorting, comparing, and/or 

matching are accessible. 

Activities occur that develop and extend sorting, 

comparing, and matching skills (e.g. sorting by 

more than one criterion, sorting in different 

contexts, using objects in the child’s everyday 

environment). 

B Facilitator does not model or encourage children 

use comparative language when sorting, 

comparing, or matching.  

 Facilitator models and encourages children to 

use comparative language when sorting, 

matching, comparing, or measuring (e.g. big, 

bigger, and biggest/smaller). 

Assessor comments: 
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